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WELCOME ADDRESS OMEP WORLD PRESIDENT

| sincerely congratulate Ulina Mapp and the organizing committee for hosting 71th OMEP
World Assembly and International Conference. It is very meaningful that World Assembly and
International Conference is hosted by Latin America, especially by Panama. Panama joined
OMEP as a preparatory committee in 1988 and achieved the national committee status in
1989. This international conference should be a meaningful event for OMEP-Panama to
celebrate its 30 th anniversary.

Education transforms lives and is at the heart of SDGs mission to build peace, eradicate
poverty and drive sustainable development. As the Preamble of the 2030 Agenda indicates:

“We acknowledge the natural and cultural diversity of the world and recognize that
all culture and civilizations can contribute to, and are crucial enablers of, sustainable
development.”

Cultural aspects will play a pivotal role for the overall 2030 Agenda to be successful. Although
none of the 17 SDGs focuses exclusively on culture, SDG target 4.7 refers to the aim to
ensuring that all learners should acquire the knowledge and skills to need to promote
sustainable development, including, among others, through education for global citizenship
and the appreciation of cultural diversity and of culture’s contribution to sustainable
development.

In this sense, the theme of the conference “ldentities and Cultures in Early Childhood
Education” is especially important and timely.

The 71th OMEP international conference is full of exciting and interesting speeches, parallel
sessions, cultural activities and opportunities to share information and ideas with one
another. | encourage each of you to engage in the entire program. Also, | hope everyone
brings a nice memory about Panama City, which is best known for the Panama Canal and a
combination of the historic and the ultra-modern areas.

Again, many thanks to the conference organizing committee and to all others who have
brought in this wonderful conference to reality.
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Dr. Eunhye Park, OMEP World President

WELCOME ADDRESS PRESIDENT OMEP PANAMA

Dear colleagues:

The OMEP National Committee of Panama has managed to become the host country
of the 71st World Assembly and OMEP International Conference for the first time
since its creation.

The International Conference will be held from 24th to 26th of July of 2019 under the
theme: Identities and Cultures in Early Childhood Education. Therefore, the
Committee invites all teachers, school management teams, popular educators,
graduates in Early Childhood Education, Primary and Special, Arts, Psychology,
Pedagogy, Medicine and other professionals involved in early childhood care and
education to participate actively.

Moreover, it is reported that the World Assembly for presidents and official
representatives of all Committees will be held from 22nd to 23rd of July.

We warmly welcome you to Panama City which also will be celebrating its 500 years
of existence.

Warm greetings to all of you.

4 ¥

Ulina Mapp, President of OMEP Panama

PRESENTATION
IDENTITIES AND CULTURES IN EARLY CHILDHOOD EDUCATION

Education is a human right that facilitates the enjoyment of other rights and citizenship of
every human being, for this reason, no one should be excluded of their access. In Agenda
2030, all countries in the world have set out to work for an inclusive, equitable and quality
education and lifelong learning for everyone. Education begins at birth and in early childhood
when the foundation for a comprehensive, full and powerful human development are laid.
This process is only possible through rich and purposeful social relations within the
framework of each culture. Children's links with their families, significant people, their peers,
their teachers, neighbors, professionals, community members and others, are social devices
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that allow them to start building their reality, giving meaning to the relationships it
establishes, making knowledge and cultural appropriation possible.

At the 2019 International Conference, OMEP proposes to reflect on:

v/ the diversity of identities present in early childhood care and education, and
v/ on the cultures in which development is possible.

To think of diversity and plurality in the ways of educating, living and developing. It is to
recognize that the role of education must transcend the institutionalized spaces and extend
to all areas where children live and grow. We recognize that human formation occurs in
diverse contexts that have particular dynamics and social and cultural identities themselves.
For this reason, we propose to think critically about adult-centered, colonialist and
patriarchal ideas, highlighting the importance of working for the achievement of equity,
inclusion and gender equality.

We also want to highlight and draw attention that the participation of children in the cultural
life of the community is a right from birth and an important element for the belonging and
identity of children: Boys and girls should enjoy and experience cultural life of their family,
community and society. But it also must be recognized that children adopt, transform, create
and transmit culture through imaginative play, art and other activities, translating and
adapting their meanings through their own generational experience and building a "culture
of childhood ".

KEY THEMES:

v The human right to identity. The principles of equality and non-discrimination in
education.

The construction of citizenship and cultures of peace: families, institutions and
non-violent, equitable, just and peaceful societies.

The inclusion of indigenous peoples, afro-descendants, gypsies, children in rural
contexts, confinement, children living in poverty, girls. Migrant and mobilized
children. Children with disabilities and diverse talents.

Children’s cultures and cultural proposals for children: the participation of boys and
girls.

Mother tongue and multicultural and intercultural education in early childhood.

The identities of educators: training dilemmas, stereotypes, feminization,
precarization of work. Men in the task of educating.

Educational policies, curricular designs and educational proposals respectful of
identities and cultures.

Children’s culture, play and art in early childhood.

The impact of technologies and social media on children’s identities and cultures.
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7:00 to 8:15

PROGRAM

) ) A A

Accreditation

8:15t09:10

Opening Ceremony

- Ulina Mapp, President de OMEP Panama.

- Eunhye Park, President Mundial de OMEP.

- Luz Maria de Kam, National Director of Early Education, Panama.

- Silka Vuelvas, representing the Minister of Social Development of the
Government of Panama.

9:10 to 9:30

Artistic presentation:
Jose Agustin Arango school students
CEFACE| Walter Reitz students

9:30to 10:45

Central Panel 1: Thirty years of the CDN: the right to identity and culture in

early childhood education.

- Esmeralda Arosemena de Troitino, President of the Inter-American
Commission on Human Rights OAS

- Mercedes Mayol Lassalle, VP Regional for Latin America OMEP.

Coordination: Selma Simonstein Fuentes, OMEP Chile.

CENTRAL

10:45 to 11:30

Break

11:30to 12:45

Central Panel 2: Educational environments and cultural relevance.

- Thai Cultural Identities: The Transition Through. Multi-Dimensional
Factors. Udomluck Kulapichitr, University of Chulalongkorn, Thailand.

- Response to culture: a bi-cultural early childhood curriculum, Glynne
Mackey, University of Canterbury, New Zealand.

Coordinates: Ingrid Engdahl, VP Regional for Europe OMEP.

CENTRAL

12:45 to 14:00

Break

14:00 to 15:30

Symposium 1.1. SPA: Sociocultural contexts and AEPI.

Author: Astrid Eliana Espinosa Salazar (UNTREF, Argentina).

Co-authors: Ordalia Alves Almeida (Omep Brasil). Odet Noa Comans (OMEP
Cuba). Iliana Lo Priore (OMEP Venezuela)

CENTRAL

Symposium 1.2. FR: Co-building a childhood culture: a renewed conception
of child-centred education (part one).

Author: Helene Larrouche (Université de Sherbrooke).

Coauthors: Lise Allard, Hélene Pouliot-Cleare, Johanne April, Catherine Lanaris

BEJUCO

Symposium 1.3. ENG. OMEP at the United Nations y la UNESCO: Influencing
global policy for sustainability and peace.

Author: Maria Pia Belloni (OMEP Representative at the United Nations).
Co-authors: Eunhye Park, Rima Salah, Ingrid Endahl, Nektarios Stellakis,
Daniele Perruchon, Lisbeth Gouin, Adrijana Visnjic-Jevtic

CHOCOE

Individual presentations 1 ENG

CONTE

15:30 to 16:00

Break

16:00 to 17:30

Symposium 2.1. SPA: Critical intercultural education and childhoods.

Author: Alejandra Castiglioni (OMEP Argentina).

Co-authors: Loredana Ayala Paredes (OMEP Chile). Maria Eugenia Candelaria
Garcia Bustios (OMEP Bolivia). Dina C. Castro (College of Education. University
of North Texas. OMEP Peru)

PRINCIPAL
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Simposio 2.2. FR: Co-building a childhood culture: a renewed understanding
of child-centred education (Part Two)

Author: Johanne April (Université du Quebec in Outaouais).

Co-authors: Daniele Perruchon, Christelle Robert-Mazaye, Véronique Rouyer,
Ania Beaumatin, Stéphanie Demers, Yoan Mieyaa, Héléne Larouche, Diane
Biron.

BEJUCO

Simposio 2.3. ENG: THE OMEP ESD AWARD - 10th anniversary session.
Author: OMEP ESD Working group. Ingrid Pramling Samuelsson, Eunhye Park,
Ingrid Engdahl, Adrijana Visnjic-Jevtic, Glynne Mackey, Selma Simonstein.

CHOCOE

Simposio 2.4. ENG. How would Kindergarten-Teachers work with a
pedagogical and political responsibility on a daily basis and how would they
develop a political subjectivity as a personal, ethical standpoint and as a role
model for children, parents and colleagues? — Exploration of the chances of a
political subjectivity of Kindergarten teachers as an-anchor in multiplying
diversity in three European countries (Poland, Greece, Germany).

Autor: Nektarios Stellakis (University of Patras).

Coautores: Claudia Maier-Hofer, Urszula Markowska — Manista, Anthi
Karangeli.

TRENZADO

Individual presentations 2 ENG

CONTE

TIME

7:00 to 13:00

THURSDAY, JULY 25, 2019
PROGRAM

Visits to Educational Institutions EXCLUSIVE FOR FOREIGN
PARTICIPANTS. Important: Pre-registration required.

Central Conference SPA
8:00 to 9:00 - Encouraging intercultural and multicultural education through
artistic expression. Maria Vassiliadou, OMEP Cyprus.
Central Panel 3 SPA: Art and education.
- The development of artistic thinking from early childhood. Elizabeth CENTRAL
) ) Ivaldi, OMEP Uruguay.
9:00t010:30 | Sound plots that awaken senses and meanings. Karina Malvicini,
OMEP Argentina.
Coordination: Elizabeth S. De Freitas G. OMEP Panama.
10:30to 11:00 [ Break
Symposium 3.1. SPA: The educational inclusion of children from
indigenous, marginalized and vulnerable people in Panama. CENTRAL
Author: Diana Rios Vega and Artinelio Hernandez (Specialized University of
the Americas UDELAS)
Symposium 3.2 SPA: Interculturality in Early Childhood Education.
11:00 to 12:30 | Experiences in Ecuador, Mexico and Peru.
Author: Dina Castro (University of Texas). BEJUCO
Co-authors: Edison Cando (Central University of Ecuador). Edwin Panchi
(Central University of Ecuador). Maria Isabel Safiudo Guerra (Secretary of
Education Jalisco, Mexico)
Individual Presentations 3A SPA CHOCOE
Individual Presentations 3B SPA TREZADO
12:30 to 14:00 |Break
14:00 to 14:30 | ESD Awards Delivery 2019 CENTRAL
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14:30 to 15:30

Central Conference ENG:

- Progressive social change and local accountability: challenges for
early childhood education and health care in Africa Robert Serpell,
University of Zambia.

Presenta: Nyamikeh Kyiamah, VP Regional para Africa OMEP

15:30 to 16:00

Break

16:00 to 17:30

Central Panel 4: Curriculum and cultures.

- Identity and culture: How can the cultural dimension be considered in
the education of young children? Christiane Bourdages Simpson,
Regional VP for North America and the Caribbean - OMEP, Canada.

- The construction of the Curriculum for Early Childhood and Preschool
in Panama. Reynalda Pimentel de Arrocha, ISAE University curriculist.

Coordinates: Cinthya Game. OMEP Ecuador

CENTRAL

FRIDAY, JULY 26, 2019

PROGRAM

Individual Presentations 4 SPA CENTRAL
Individual Presentations 5 SPA BEJUCO
8:00t09:00 | |ndividual Presentations 6 ENG CHOCOE
Individual Presentations 7 ENG TRENZADO
Individual Presentations 8 ENG CONTE
8:00to 12:30 Posters
9:00 to 9:30 Break
Individual Presentations 9 SPA CENTRAL
Individual Presentations 10 ENG BEJUCO
9:30to 10:30 |Individual Presentations 11 ENG CHOCOE
Individual Presentations 12 ENG TRENZADO
Individual Presentations 13 SPA CONTE
10:30to 11:00 | Break
Symposium 4.1. SPA: Education for Sustainable Development.
Author: Selma Simonstein Fuentes (OMEP Chile).
Co-authors: Mayra Gonzalez (Fundasil). Patricia Troncoso (OMEP Chile). CENTRAL
Erika Figueroa (Municipality of Santa Fe, Argentina). Elba Domaccin Aros
(OMEP Ecuador)
Symposium 4.2. ENG. How to nourish awareness of identities and
11:00 to 12:30 | cultures for the very young: Exemplary Programs in Asia Pacific Region. BEJUCO
Author: Udomluck Kulapichitr (University of Chulalongkorn, Thailand)
Co-authors: Lily Wong, Nobuko Kamigaichi, Ebrahim Talaee.
Individual Presentations 14 ENG CHOCOE
Individual Presentations 15 SPA TRENZADO
Individual Presentations 16 ENG CONTE

12:30 to 13:30

Break
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Central Panel 5: From the identity to identities.

- Paving a road to the future: the urgent need for early childhood
development in situations of conflict and crisis. Maria Pia Belloni,
OMEP Representative at the United Nations;

- What about the men in ECCE? Javier Alliaume Molfino, OMEP
Uruguay.

- Disability: from vulnerabilities to identities, from inclusion to
justice-centered education, Jorge Ilvan Correa, Technological
Antioquia, Colombia.

Coordination: Rut Kuitca, OMEP Argentina

13:30 to 15:00 CENTRAL

15:00 to 15:30 | Break

Central Panel 6: Building peace cultures.

- How to become an eco-citizen of the world from an early age in a
world of peace? Lisbeth Gouin. OMEP Representative at UNESCO
Paris.

- Building peace, building social frameworks from early childhood,
Beatriz Zapata Ospina. Technological Antioquia. Colombia.

Coordinates: Mercedes Mayol Lassalle, VP Regional for Latin America at
OMEP CENTRAL

15:30 to 16:45

16:45t0 17:00 | OMEP Statement 2019

17:00to 17:15 |World Assembly and Conference 2020: Organizing Committee

Closing of the 71st World Conference 2019

- Artistic presentation: La Cabina school students
- Ulina Mapp, President of OMEP Panama

- Eunhye Park, World President of OMEP

17:15to0 17:30

SPEAKERS

o Esmeralda Arosemena:

She is currently President of the Inter-American Commission on
Human Rights. She was chosen Commissioned on June 16, 2015 by
the General Assembly of the OAS, for a period of four years that
began on January 1, 2016 and ends on December 31, 2019. He
held positions in the Judiciary of Panama: she was magistrate of
the Supreme Court of Justice, of which She was Vice President;
She was also President of the Second Criminal Chamber, and a
judge of the Court Superior of Childhood and Adolescence.
Participated in the Special Commission for the proposal of constitutional reforms in Panama
2011, and in the Commission for the elaboration of the Code Constitutional Procedural 2016.
It is licensed in Philosophy, Letters and Education, with specialization in Pedagogy, as well as
a degree in Law and Political Science. He studied postgraduate in Gender, specialization in
family and childhood, and in constitutional matters. It is academic and teacher at the
University of Panama, the Superior Institute of the Judiciary and the Judicial Organ from
Panama. She is a facilitator in the Public Ministry School for the New Criminal System
accusatory and in training for the subject of juvenile criminal justice. She is a consultant and
adviser in issues of childhood, childhood and adolescence, women and family for
international organizations.

Advise in the preparation, debates and approval of important laws in these matters, such as
Adviser ad honorem, in the Legislative Body of Panama.

Conference (SPA):
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Treinta afos de la CDN: el derecho a la identidad y a la cultura en la educacidn de la Primera
Infancia.

La Presidenta de la CIDH aborda la importancia de los sistemas nacionales de proteccion
integral de los derechos de los nifios, nifias y adolescentes, con énfasis en la integracion
estratégica de diversos sectores, en particular el sector educativo. Con este fin, la
presentacién se basa en los estandares aprobados por la CIDH en el informe “Hacia la
garantia efectiva de los derechos de los nifios, nifias y adolescentes: sistemas nacionales de
proteccién”, publicado en 2018.

En particular, la presentacidon aborda el marco institucional necesario para que el Sistema
tenga un funcionamiento adecuado, considerando el liderazgo de un organismo rector y la
coordinacion con los niveles locales, desde el ejercicio de la descentralizacién. Ademas, la
presentacién trata las dimensiones normativa y programatica, igualmente importantes para
gue el sistema sea efectivo, incluida la participacién de nifios y adolescentes en el proceso de
construccion del Sistema y su funcionamiento. También se hace hincapié en la necesidad de
gue el sistema cuente con recursos suficientes para su mantenimiento, asi como los
pardmetros que los Estados deben cumplir a este respecto.

En términos generales, la presentacion busca hacer intersecciéon constante con la tematica
educacional, en particular ubicando el papel del sector educativo en este proceso de
construccion del sistema nacional de proteccidn integral.

o Mercedes Mayol Lassalle:

Bachelor of Science of Education Sciences from the
University of Buenos Aires (UBA). Professor in the Master’s
Degree in Early Childhood Education at UBA and the
Higher Specialization in Maternal Education at the
National University of Santiago del Estero, Argentina.
Coordinator of training and updating programs for
teachers in contexts of poverty. She is an evaluator of
. } public policies and programs on early childhood. Member
of OMEP since 1999 she is the OMEP Regional Vice President for Latin America.

ON DE LA PRIMERA INFANCIA
{ CHILDHOOD EDUCATIQN.
TION DE LA PETITE £

Conference (SPA):
The Latin American early childhood and their right to identity and culture, 30 years after the
adoption of the CRC

The International Convention on the Rights of the Child (CRC), approved in 1989, was ratified
by almost every country in the world. This fundamental legal instrument in the recognition of
the citizenship of children and adolescents has been the product of the historical struggle for
human rights. OMEP was one of the civil society organizations that participated in its drafting
and remains pending and committed to its full implementation.

In these 30 years, the Latin American countries have made great efforts ensuring legal
adjustments, institutional transformations and definitions of public policies aimed at carrying
out the new paradigm and shaping strategies for the protection of children’s rights. The CRC
has not only defined principles, children’s rights and obligations of the States, it has also
created a body of independent experts who supervise its application by the States Parties:
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The Committee on the Rights of the Child. With the accumulated experience of the
denounces and reports, the Committee prepares General Observations, in order to guide the
States in the application of mechanisms to ensure the protection and enjoyment of the
declared rights.

Thus, General Comment No. 7 (2005) “Realization of the rights of the child in early
childhood”; reinterprets the rights of the child in this special stage of human development. In
this GC, the Committee affirms that young children are holders of all the rights enshrined in
the Convention and that early childhood is an essential period for the realization of these
rights. The work definition of “early childhood” developed by the Committee covers all young
children: from birth and first year of life, to the transition to the school period (8 years).

Due to the persistence, in the Region, of weak and / or fragmented policies for early
childhood, not only with respect to ages (0-3 / 4-6) but also regarding the social and
economic origin of families of children, we propose to recover the guidelines of the
Committee that indicate that:

- Young children should receive education in the “broadest sense” in and with families
and communities in connection with educational institutions.

- Education programs must be of high quality, because they would have a positive
impact on their lives, their educational achievements and their social integration.

- The traditional divisions between “care” and “education” services do not attend to
the best interests of the child; therefore, an “Educare”; perspective must be adopted and
integrated services must be offered.

- All policies must contain a coordinated, comprehensive and multisectoral approach
to early childhood.

- States must pay more attention and allocate enough resources (human and financial)
to the realization of the right to culture, rest, leisure and play in early childhood.

o Udomluck Kulapichitr

' Ed.D. OMEP Regional Vice President for Asia Pacific. Associate professor
and director of the Research and Development Centre for Quality Early
Childhood Life, School of Education at Chulalongkorn University. She
conducted several studies such as Thai ways of child rearing practices,
and situation analysis of early learning and development in Thailand. She
is awarded an excellent contribution on “ Fostering Human
‘ Development for Building Strong Nation” by the Ministry of Social
Development and Human Security in 2011, and is an Early Childhood Specialist on the Board
of Committee for Monitoring, Inspection, and Evaluation of Educational Achievement,
Ministry of Education from 2016 to the present.

Conference (ENG):
Thai Cultural Identities: The Transition Through. Multi-Dimensional Factors.

Thai cultural identities’” strong foundation have been evolved from its historical heritages and
religions. Most of the original ‘Thai-ness’ still exists in comply with the 3 main pillars of the
Kingdom, especially, under the virtues and patronages of the Buddhist Kings. For many
decades, starting at very young age, Thai children had been growing up in the mould of its
strong collective cultural identity.
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Recently, ‘Thai-ness’ has been modified and adapted by the impacts of multidimensional
factors. The main factors include 1) Sufficient Economy Philosophy; 2) ASEAN Community; 3)
Military Junta’s 12 core values-of Thai-ness; and 4) Thailand 4.0 following globalization.
Consequently, contemporary ‘Thai-ness’ could be perceived in the contexts of living
moderately by the ‘Middle Path’; understanding, respecting, and sharing the neighborhood
cultural identities and striving for communication skill using a common language; cultivating
real value-based identities; and being creative and innovative combined with knowledgeable
in IT and computer literacy as shifting toward globalization.

Through this transition, the dilemma between heteronomy inherited in the original Thai-ness
and autonomy in the contemporary ones could not be overlooked when trying to integrate
all the concerning identities into harmony and balance, both in terms of preservation of the
original and modification toward modernization. The questionable real value of being
westernized for a price of Asian norm is also mentioned. Moreover, the issues of transition
from teacher-centered to child-centered, in the perspective of instructionist and
constructivist (keep being passive or becoming active) are raised up.

Finally, in the domain of early childhood education, teachers have a variety of theoretical and
practical approaches along with appropriated activities of how-to nourish and cultivate all
desirable and expected both conservative and contemporary identities; that is whether by
positioning her/himself as a scaffolder in Vygotsky’s ZPD, a facilitator within Piaget’s
atmosphere of socio-moral classroom, a role-model when think of Bandura’s social learning,
or even making voices for better choices to the upmost policy makers as in Bronfenbrenner’s
model.

o Glynne Mackey

Senior Lecturer at the University of Canterbury. She takes leadership
roles in the early childhood teaching programs at the University and
has just completed 7 years as coordinator of the Bachelor of
Teaching and Learning. Glynne’s main research explores ways in
which young children participate in environmental actions within
their communities and how teachers can support them as agents of
E change for a more sustainable future.

Is an actlve member of OMEP, involved in the OMEP global organization’s committee on
education for sustainability. She has been on the OMEP National Committee in Aotearoa New
Zealand for several years, most recently as secretary.

Conference (ENG):
Response to culture: a bi-cultural early childhood curriculum

Early Childhood Education in Aotearoa New Zealand has had a significant influence on the
way in which education has responded to bicultural practices and cultural differences.

Colonisation in the 19th Century did much damage to the culture and language of the
indigenous Maori communities. The Treaty of Waitangi, an agreement signed in 1840
between the British Crown and the Maori, held the promise of equity yet the power
imbalance meant the terms of the Treaty were often ignored or misunderstood. After 150
years of decline in Maori language and culture, the early childhood curriculum, Te Whariki,
was published in 1996. This was in response to the concerns over the Maori language and
culture fading away. The curriculum document has since undergone a review to continue to
be culturally responsive and relevant to present and future aspirations for children of Maori
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and non-Maori. Te Whariki is based on a Maori model of learning, development and
relationships that have been affirmed as necessary for all children in the early years.
Although the educational response in New Zealand has been mainly bicultural, there is recent
research and policy that acknowledges the languages and cultures of immigrant families and
of Pacific Island communities.
Maori language, values and concepts have been integrated into the pedagogy within the
daily programme. Teachers are required to consult and collaborate with parents and
community to ensure that cultural practices and language are respected in both policy and
practice. This requirement has implications for teacher education.
Pre-service teachers, many who are non-Maori, reflect on how power, privilege and
colonisation continue to be an influence today. When history is viewed through a critical lens,
a deeper respect for diversity guides a teacher in ways to build their professional
relationships with young children, parents and community. Success in education has, in the
past, been judged using pedagogies and practices based on non-Maori values and
aspirations: a universal approach suggesting that everyone will benefit from the same
education. Our vision in Aotearoa New Zealand is for Maori to achieve educational success as
Maori.

Hei whariki hei whakamana | te mokopuna, hei kawe | nga wawata

A whariki (mat) that empowers the child and carries our aspirations.

o Maria Vassiliadou

Doctor in Artistic Education / Art Therapy (2001), at Universidad
Complutense de Madrid. She has a Diploma in General
Psychopathology 2000 at Jiménez Diaz Foundation. Diploma of
Expert in Art Education 1998 at Universidad Complutense de
Madrid. Bachelor of Fine Arts 1995, at the School of Fine Arts,
Athens. Assistant Professor at the School of Education of Frederick
University of Cyprus and President of OMEP in Cyprus.

Ak

Conference (SPA):
Fomentando la Educacion intercultural y pluricultural a través de la expresion artistica

Cada vez que preparo mi maleta para un viaje recuerdo la pregunta que me hizo un nifio en
la estacion de autobuses de Alajuela (Costa Rica). “éPor qué dices que en Costa Rica los
pajaros son muy bonitos? ¢Acaso no existen los mismos en tu pais?” Y a mi respuesta
negativa comentd lo siguiente: “ijQué raro! Si tu pareces igual que nosotros, écémo que los
pajaros no son iguales?”, (Costa Rica, 1999)

La respuesta de aquel sonriente y sorprendido nifio la quiero dar cada vez que observo a
nifios de diferentes paises, con culturas y lenguas diferentes, pintando.

En esta ponencia, en primer lugar, hablaremos sobre la importancia del reconocimiento de la
identidad y la cultura en la educacidn infantil, tanto para los nifios como para los educadores.
Para cada nifio es muy importante ser valorado y entendido tanto por sus sentimientos como
por su conducta y su actitud. Asi que cada educador tiene que buscar los medios para ayudar
a cada nifio expresarse y darle la oportunidad de comunicar sus pensamientos y sus
inquietudes. Cosas que a lo mejor provienen de su entorno familiar o cultural pero que son
muy importantes para que cada nifio se sienta “Unico” y al mismo tiempo parte de la
comunidad escolar.
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El derecho de cada persona y sobre todo de cada nifio de ser diferente y, al mismo tiempo,
“igual” es muy importante para su desarrollo personal y cultural. Por lo tanto, el valor de la
educacién artistica en la infancia es primordial porque a través del arte los niflos pueden
descubrir la manera de identificarse con su personalidad y comprender a sus compafieros,
sentirse aceptados y diferentes, distinguir la igualdad y la diferencia sin complejos y sin
problemas psicoldgicos.

La ponencia servird como punto de partida para que cada uno de los asistentes aporte su
experiencia educativa junto a las mias para desarrollar un debate sobre las diferentes
aproximaciones de educacion artistica que serdn adecuadas para que a través de ellas se
pueda reconstruir la resistencia y fomentar el bienestar de los nifios en el entorno educativo
y al mismo tiempo darles la oportunidad de expresar sus mas profundos sentimientos y
pensamientos sin ningun bloqueo ni discriminacion.

De esta manera que se creara un territorio donde “icada pajaro podra volar a pesar del color
de sus plumas!”.

o Maria Elizabeth Ivaldi Rocha

Member of OMEP Uruguay.

Specialized Teacher in Initial Education, Professor of Teacher Training
(Art Education) and General Coordinator of the Service Training
Institute of the Council of Initial and Primary Education.

She is currently a counselor elected by the teachers in the National
Administration of Public Education — Central Board of Directors
(Montevideo, Uruguay).

Conference (SPA):
El desarrollo del pensamiento artistico desde la primera infancia

En el siglo XXl el predominio de las tecnologias de la informacidon y la comunicacidon
contribuye a que las nuevas generaciones crezcan inmersas en una sociedad altamente
globalizada. Salvo contadas excepciones, las producciones culturales de nuestro mundo
globalizado responden a visiones adulto-céntricas, con proliferacién de estereotipos,
tendencia a la sobre estimulacién, y en base a intereses, mayoritariamente politicos o
comerciales. Esto influye de forma directa en la construccién de la subjetividad de nifios y
niflas que se encuentran expuestos a estas primeras experiencias. En este contexto, los
docentes de primera infancia tenemos la responsabilidad de modificar las actitudes pasivas
de los nifios y nifas ante dichos mensajes, con intervenciones que les permitan no sélo
conocer, sino también interpretar la realidad en los diferentes espacios por los que transita
su vida cotidiana.

El desarrollo del pensamiento artistico constituye una de las estrategias mas eficaces para
ello. Se trata de promover en las aulas el pensamiento divergente, la recuperacién del placer
por aprender, el estimulo a la criticidad y el trabajo en equipo. Ensefiar y aprender arte en el
siglo XXl no significa solamente garantizar la presencia de contenidos especificos en los
programas de ensefianza, sino la aplicacién diaria de su metodologia, concibiendo la relacién
de ensefianza como un laboratorio de ideas y de experimentacién. De esa forma, nifios y
nifias desarrollan su capacidad de “pensar como artistas”, aplicando ese tipo de pensamiento
a todas sus experiencias de aprendizaje.



71°ASAMBLEA Y CONFERENCIA
MUNDIAL DE LA OMEP
IDENTIDADES Y CULTURAS EN LA EDUCACION DE LA PRIMERA INFANCIA
IDENTITIES AND CUL TUPES\“JPL (lewwumm*

IDENTITES ET CULTURES DANS L EDUCATION DE LA PETITE ENFANCE OMEP

Actualmente, la presencia de aspectos relacionados con las culturas locales, regionales,
nacionales y globalizadas se presenta de manera muy desigual en la vida de nifios y nifias. Las
instituciones de educacidn en primera infancia deben contribuir al conocimiento y valoracién
de las manifestaciones propias de la cultura local de su comunidad de pertenencia. Es
importante que los docentes se formen en este sentido y que se produzca el intercambio de
buenas practicas. El carnaval es una manifestacién

popular del arte que integra multiples lenguajes. Nifios y nifias de un Jardin de Infantes de
Montevideo realizaron talleres de creacidn de cabezones, experiencia que mediante
narracion visual se compartira en esta presentacion.

o Karina Malvicini

She is a National Professor in the Musical Education specialty at the
National Conservatory of Music, Carlos Lopez Buchardo, Argentina.
Diploma in Pedagogies of Differences (Flacso Argentina).
Coordinator of initiation and musical assembly workshops for
children from 2 to 8 years old, and adviser of educational
institutions of initial, primary, tertiary and university level. Member
‘m of OMEP Argentina

Conference (SPA)
Tramas Sonoras que despiertan sentidos y significados

Si en el encuentro con el mundo sonoro tomamos conciencia de que la musica late y anida en
nosotros, habilitamos sentimientos de apropiacién que permiten producir, transmitir,
apreciar, disfrutar, sentirnos “parte” y no “aparte” de un hacer musical. La musica nos
dispone y nos anima a ocupar otros espacios despertando nuevos sentidos y significados. La
musica crea comunidad porque es un derecho basico de las personas y fundante de lo
humano; porque es legado que se nos ofrece como instrumento de nuestra cultura y porque
constituye un camino genuino de aprendizajes donde se fortalecen las relaciones afectivas, el
desarrollo de la sensibilidad, la creatividad y el crecimiento personal.

Muchos son los recuerdos que surgen al evocar nuestra infancia: cuentos, juegos, sabores,
olores, lugares, sonidos y canciones que llegan de la mano de aquellas personas que nos
cantaban y disfrutdbamos escuchar. Desde los primeros afios, el lenguaje de la experiencia
gue surge del encuentro con la musica invita a un tiempo de busquedas y comienzos donde
el juego, el asombro, la emocidn y la reflexidn se hacen presentes.

De la musicalidad del balbuceo al aprendizaje de un canto que nos reuna... de la exploracion
sonora con todos los sentidos al encuentro sensible del sonido... de la ejecucidn individual de
un instrumento al hacer musical compartido... de la cancién desconocida a la apropiacién del
repertorio... de la busqueda de movimientos corporales a la intencién de expresarse con el
cuerpo...Todos son procesos paulatinos y recursivos de crecimiento que incluyen, entre otros
aspectos: escuchar, explorar, tocar, imitar, repetir, variar, y apreciar.

Partiendo del hacer musical, un desafio como educadores, es poder capitalizar todo el bagaje
sonoro-musical y creativo que forma parte de las propias experiencias de los nifios y las nifias
en un modo de comunicacion y expresién que contemple sus necesidades e intereses. Crear
las posibilidades y las ocasiones para que la construccién del aprendizaje pueda realizarse, es
considerar la clase como un territorio en continuo movimiento, un emprendimiento colectivo
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transmisor y generador de cultura. La musica es, ante todo, un arte social que engrandece el
mundo educativo en todos sus aspectos.

“Vibrar en sintonia”; “Encontrar mi voz, mi propia voz”. El arte es un gran aliado para poder
imaginar que todo esto es posible. “Hacer musica juntos” donde cada uno encuentra un lugar
para decir algo acerca de quién es poniendo de manifiesto las diferencias que nutren y
potencian los aprendizajes que nos impulsan a “leer el mundo” con todos los sentidos.

o Robert Serpell

Professor of Psychology at the University of Zambia (UNZA). His
publications include Culture’s influence on behaviour (1976), The
significance of schooling (1993), Becoming literate in the city (2005),
and Child Development in Africa (2013). He worked as Director of
African Studies at UNZA (1977-83), Director of Applied
Developmental Psychology, University of Maryland, Baltimore USA
(1989-2002), Vice-Chancellor of UNZA (2003-06), and Coordinator of
UNZA’s Centre for Promotion of Literacy in Sub-Saharan Africa (2011-15). He is currently a
mentor to the African Early Childhood Network.

Conference (ENG):

Progressive social change and local accountability: Challenges for early childhood education
and health care in Africa.

The context of early childhood in Africa includes salient rural-urban contrasts in life-style,
linguistic diversity, rapid social change, widespread biculturation, a history of Western
colonial occupation, low prevalence of literacy, widespread poverty, widespread disease,
military conflicts, and limited institutionalisation of systematic research. The published
research findings of modern science about early childhood development are predominantly
based on research conducted in the more industrialised countries of the global north by
scholars with a Western cultural orientation. Interpreting their relevance in Africa is
challenging. Genuine communication about new ideas generated by scientific research does
not transfer a fixed commodity (factual information): it stimulates a process of cognitive
change in which the listener comes to understand information and may transformatively
appropriate it as part of his or her knowledge. Improving the quality of early childhood
development calls for cooperative communication among four types of stakeholder, each
with its own distinctive funds of knowledge: developmental scientists, policymakers,
professional practitioners, and the local community and family in which a child is raised.
Because of the differences of perspective across these four types of stakeholder group, there
is a danger that, rather than engaging in cooperative communication they may talk past each
other or only rhetorically acknowledge one another’s interests and concerns. ECDCE
interventions must rely on the conscious, voluntary participation of adult members of the
recipient community. The expert paradigm that takes a child out of her normal social context
and replaces it with an artificial one may sometimes be warranted in times of natural
catastrophe, war or intrafamilial abuse, but is clearly impracticable and politically
unacceptable as a method of enhancing developmental opportunities across a large section
of society. That goal can only realistically be addressed by working with and through the
children’s existing families, whose trust must be earned by professionals.
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o Christiane Bourdages Simpson

Specialist in preschool education (Quebec Ministry of Education
and Higher Education). Consultant and trainer during the
implementation of the reform of the Quebec school system.
Professor at University of Quebec in Outaouais, University of
Sherbrooke. Recipient of the University Teaching Excellence
: Award. Lifetime Member of the Quebec Preschool Education

K 3 Association. Member and President of OMEP-Canada and Vice
President of the North America and Caribbean Region. Teacher in preschool education
(kindergarten 4 years and 5 years). Director of a day care service. Mother of 4 children and
grandmother of 8 grandchildren.

Conference (ENG):

Identity and culture: ¢ How to take into account the cultural dimension in the education of
young children?

The services that children attend play an important role in the appropriation of their culture.
Whether in childcare or at school, it is through contact with others that the child expands and
enriches his understanding of himself, others and the world around him.

To meet the needs of the child, adults need to care about the culture that the child already
has. This culture will be nurtured through exchanges, experiences, games, stories, tales and
nursery rhymes, music and arts. Attendance at cultural venues such as the library, museums,
theater, etc. can also enrich the child's culture by introducing him to authors, art works,
musicians, museologists, creators and artists.

The appropriation of culture arises in a particular way in a multicultural and multiethnic social
context where constant dialogue proves not only desirable but necessary to promote the
harmonious integration of young children and their parents in early childhood and school
settings.

How does culture play a determining role in children's lives? How does the curriculum
integrate the cultural aspects that contribute to the overall development of children? What is
the role of an adult who works with young children when in cultural context? How do we
recognize the interventions of an adult who takes into account the cultural dimension in his
daily life with children? So many questions that lead to a reflection on policies and practices
to put in place in order to take into account the cultural dimension of young children.

o Maria Pia Belloni

hnl Professor (retired) of European Union Law, Faculty of Political Science,
' University of Pavia (ltaly); Chair, NGO Committee on Migration; UN
Representative, OMEP; Member of the Advisory Group of the Early
Childhood Development Peace Consortium (ECPC). She has published
books and articles on different aspects of the European Union
integration, mainly about migration policy. Her current interests are:
Migrant and refugee children’s right to access the basic services;
Migrant and refugee children’s right to Early Childhood Development;
Alternatives to administrative detention for migrant and refugee children.

Conference (ENG):
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Paving a road to the future: the urgent need for early childhood development in situations of
conflict and crisis.

Forced migration is an increasing global challenge: children and families are obliged to leave
their homes for many reasons: conflicts, environmental degradation, abuse, exploitation,
poverty. In 2017, 68, 5 million have migrated across border or have been forcibly displaced;
more than 10 million (16%) of these are children under the age of 5.

Still, beyond basic survival, the needs of these children and their caregivers in crisis are
persistently overlooked and underfunded, and their human rights constantly violated.

The detrimental effects of conflict and crisis are exceptionally acute in the first years of a
child’s life, when the brain undergoes its most rapid period of development and is extremely
sensitive to environmental influence.

Prolonged adversity, chronic neglect, caregiver mental illness, exposure to violence, and/or
the accumulated burdens of poverty can lead to ‘toxic stress’ and have lifelong implications
for physical and psychosocial health. A child brain is also built, not only born.

Scientific evidence highlights the importance of early childhood intervention for the youngest
children, living under highly adverse conditions.

In fact, when they receive appropriate interventions, they exhibit remarkable resilience and
the ability to navigate complex, difficult situations. These positive characteristics result from
the interaction among multiple protective factors, including quality Early Childhood
Development (ECD) services, a community-based child protection mechanism, stable and
committed relationships with supportive parents.

As a consequence, it is critical to support parents to cope with trauma so they can provide
nurturing care for children. Bringing together parents and families, often antagonist, around
the common goal of child wellbeing contributes to social cohesion and peace-building.

If we hope to achieve the Sustainable Development Goals, we must not leave behind

the youngest and most vulnerable children; any forms of exclusion create risks of future
conflict. Besides, investing in early years can also become an opportunity to address the
“triple nexus” of humanitarian response, sustainable development, and peace and security.
We have already many examples of ECD programs in low-resources and high-adversity
settings, rebuilding resilience, fostering the wellbeing and development of young children,
strengthening families and promoting the social cohesion. International Rescue Committee
and Sesame workshop are the promoters of the largest ECD intervention in humanitarian
history (Syria, Lebanon, Jordan, Iraq); Moving Minds supports families affected by crisis and
displacement enable them to rebuild resilience and foster the wellbeing and development of
their young children; iAct/Little Ripples is an innovative ECD programs that train and employ
refugee women (Eastern Chad, for refugee children from Darfur, Sudan); ACEV Program
(Mother and Child Education Program) in Turkey offers an opportunity to develop
high-quality parent-child interactions and strengthen families; Early Childhood Peace
Consortium has the goal to create a movement for peace, social justice, prevention of
violence using ECD strategies; in this way children and families can be agents for, and builders
of the Culture of Peace.

We need to work together, in a coordinated manner, in a whole-of-society approach to
promote ECD services; it is the right choice because when you pay attention to the beginning
of a story, you can change the whole story.
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o Javier Alliaume Molfino.

Master's Degree in Children's Rights and Public Policies, and
Diploma in Social Policies at the University of the Republic,
Montevideo. He works as a teacher of early childhood educators in
the Training and Studies Center of the Institute for Children and
Adolescents of Uruguay.

He is a member of OMEP Uruguay, and of the Editorial Board of the
Journal Infancia Latinoamericana. He has worked in various

Conference (SPA)
¢Y de los varones qué?

En esta ponencia se aborda un aspecto de la realidad del campo de la atencién y educacién
en la primera infancia que si bien es constatado pareceria ser inmutable en el tiempo: la
altisima feminizacion de los planteles de educadoras, maestras y cuidadoras; y por
consiguiente, la casi inexistente presencia de varones en los centros socio-educativos, en
especial asumiendo el cargo y rol de educador o maestro.

A lo largo de la disertacién se intenta rastrear algunas pistas explicativas del fendmeno que
se constata en todos los paises de la region, y en términos generales, en el mundo todo,
vinculadas a las concepciones hegemodnicas sobre la atencidn y educacidn, los cuidados y
responsabilidades sobre los «nuevos en el mundo», asi como las construcciones vy
estereotipos de género.

Por otro lado, se abordaran algunos de los efectos de la ausencia masculina, de varones
educadores, tanto para nifias, nifios, bebes y bebas, sus familias, asi como los equipos de
trabajo, tanto en términos de construccion de subjetividad, reproduccion de estereotipos de
género, la diversidad, y en definitiva, una pérdida de oportunidades para las sociedades y sus
integrantes.

Para finalizar, se trabajara sobre lo que se, nos perdemos los varones al no asumir, en este
caso, como tarea profesional, laboral, la co-responsabilidad.

o Jorge Ivan Correa
— Master's Degree in Education Psychopedagogy. University of
. L Antioquia.

- Bachelor in school learning difficulties. CEIPA University (Antioquia,
Colombia) Doctor in Humanities, Mention in Education. National
University of Rosario (Argentina).

_ He is a professor and director of the research group "Senderos" for
/ the Faculty of Education and Social Sciences, category A in

f promotion ladder (Colombia's national research system) of
Colciencias of Technological of Antioquia.

Conference (SPA)

Discapacidad: de las vulnerabilidades a las identidades, de la inclusion a la educacion
centrada en la justicia.
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La atencion y la educacién de los nifios y nifias con discapacidad han sido incorporadas como
prioridades en diferentes politicas publicas, entre estas, las de inclusién, fundamentando que
ellos presentan alguna deficiencia, imponiéndoles una identidad desde el déficit que los
vulnera, fracciona y rotula a edad temprana, en estas situaciones prima el esquema de
compensar la carencia a sus necesidades bdasicas en el desarrollo y el aprendizaje, por lo
tanto las acciones que se proyectan y se implementan tienen la caracteristica de ser
empobrecidas, es decir, se trata de reeducar y habilitar el déficit, mientras sus
potencialidades se pierden por no ser orientadas a tiempo.

Transitar a una educacidn centrada en la justicia es una necesidad para brindar
oportunidades para el desarrollo, el aprendizaje y la participacién social en
corresponsabilidad con la familia, comunidad y el estado, implicando un cambio de mirada
hacia el ser humano que considere la potencializacidn de las capacidades de los nifios y nifias
con discapacidad, de manera que impacte positivamente en el desarrollo de la autonomiay
permita el posicionamiento como seres diversos.

En este sentido se reclama una educacion infantil que se centre en la justicia para trascender
a modelos educativos que consideren al nifio y la nifia como centro del proceso, de manera
que los transitos y los acontecimientos tengan significancia, esto implica implementar
practicas que reconozcan y valoren la diferencia, reconocer alertas en el desarrollo para
prevenir retrasos y alteraciones, orientar procesos educativos hacia el reconocimiento como
sujeto social y politico y a la socializacién entre pares sin discriminacion para el
favorecimiento de la construccién de las identidades.

o Lisbeth Gouin

Is a certified primary school teacher in the French National
Education system. She is a specialist of education for disabled
children. In 1972, she pioneered the creation of a school for young
children in Panama City and she taught in the local branch of
“Alliance francaise”. She then worked in a team for experimental
pedagogy in an open space school in Paris. At the end of her career
she was the head of an elementary school in Paris. Lisbeth is deeply
involved in associative movements. Since 10 years she represents OMEP at UNESCO. She
works with the NGO/UNESCO liaison committee in the organization of Forums, International
Days about Education, World Citizenship and especially for Education for Peace.

Conference (FR)

¢Comment devenir éco-citoyen du monde dés le plus jeune dge dans un monde de paix ?

Trés engagée dans la représentation de 'OMEP a 'UNESCO et dans la défense du plaidoyer
de « I'Education pour tous dés le plus jeune age », la réflexion sur la construction d’une
culture de paix et d’une éco-citoyenneté mondiale pour favoriser la paix dans le monde sera
développée de maniére privilégiée. Le propos croisera les 17 objectifs du développement
durable et plus particulierement ’'ODD4 sur Education de qualité et I'ODD 16 sur Paix, justice
et institutions efficaces.

Aprés quelques rappels historiques et définitions, nous verrons comment le respect de la
Déclaration universelle des droits de 'homme (1948) et de la Convention internationale des
droits de I’enfant (CIDE -1989), le respect de I'environnement et du multiculturalisme,
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incluant le respect de la diversité des genres, des peuples, des religions, des cultures (dont les
langues et les cultures traditionnelles), permettent le Vivre Ensemble.

Comment vivre ensemble dans une société multiculturelle, inclusive, non violente, tolérante,
solidaire, conviviale et a la fois respectueuse de I'autre et de I'’environnement?

L'éducation et le dialogue, fondements de cette construction, permettront de mesurer
I'importance de la langue maternelle et de la langue administrative (multilinguisme), de la
confiance en soi, de la coopération, de la reconnaissance et de I'écoute de I'autre ainsi que
du respect de sa différence. L’Education, en particulier par la formation a 'esprit scientifique
et a I'esprit critique, par I'art et par la créativité, permettra au jeune enfant de comprendre
et de construire la notion de Bien Commun, ciment de |'éco-citoyenneté mondiale et de la
paix.

La culture de paix est-elle une utopie ou un atout dans notre monde en crise?

o Beatriz Zapata Ospina

Professor of the Faculty of Education and Social Sciences of the
Tecnoldgico de Antioquia (Medellin, Colombia). Bachelor in Preschool
Education, Master in Education and social projects; Researcher in
projects related to childhood and early education. She has
participated in the construction of Public Policies of comprehensive
and educational care for early childhood for Colombia, Antioquia and
= v BRSNS Medellin. She is a member of the team of the Regional Vice President
for Latin America of OMEP.

Conference (SPA)
Construyendo paz, construyendo tejido social desde la primera infancia

La paz asumida como un derecho, implica un proceso de construccion social y cultural que
entiende los conflictos como una oportunidad para el cambio personal y social y que
involucra la participacién y articulacidn de actores, instituciones y Estados en la consolidacion
de una nueva manera de ver, entender y vivir la forma como se establecen las relaciones e
interacciones y se configura tejido social desde la primera infancia. Se parte, entonces, de
establecer la relacién entre paz, conflicto y violencias contextualizada a las realidades vy
situaciones que viven los nifios y nifas y las afectaciones que les causan, como posibilidad
para plantear los desafios que, desde lo social, institucional y estructural se tiene, para
avanzar en la construccién de la justicia social, la democracia y la cultura de paz
Es imperante reconocer que la prevencién y la resolucion pacifica de los conflictos, no puede
limitarse a los aspectos visibles de la violencia (directa), es necesario analizar y erradicar las
posturas y practicas (gubernamentales, institucionales y comunitarias) que se han ido
paulatinamente naturalizando y legitimando en los sistemas politicos, econémicos, culturales
y sociales (que pueden ser considerados como violencias cultural y estructural), ya que
producen afectaciones especialmente a los nifios y nifias, poniéndolos en una situacién de
abierta desventaja social frente a otros grupos etarios. Para contrarrestar esta situacion, se
ha de consolidar la construccién de tejido social en torno a la primera infancia, la cual ha de
partir de una reconstruccién colectiva afectiva, politica y estética.

La construccion de culturas de paz, requiere que desde la educacién infantil se promueva
una consciencia humanista y se acepte que la paz no es un estado final y definitivo que solo
se relaciona con la ausencia del conflicto y la guerra, sino que la paz se construye dia a dia en
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la cotidianidad, en la eliminacién de las violencias y condiciones de desigualdad, exclusion y
precariedad (material y afectiva) que permean los diferentes entornos en los que viven y
desarrollan los nifos y nifas, en donde realmente se les dé mayor protagonismo y una real
participacidn para escuchar y valorar sus voces, para tomar en cuenta su sentir, su pensary
sus formas de actuar.

ORARIO

ORAIR

12:30 a 14:00

Receso / Break / Pause

14:00 a 15:30

1 (ENG) - Coordina: Idayra Cooper

From telling the world to showing the world: A study on the role of technology
in preschool education. Yongjia Yu. Beijing Normal University

Culture and Reading: The role of local Chinese picture books in early childhood
education. Wen Ying Liang, Yi Chun Que. Soong Ching Ling Kindergarten

Children's Learning Stories in Food Education Curriculum. Linjun Qiao, Xuxi Sun.
Soong Ching Ling Kindergarten

The cultural influence on the assessment of social and emotional development
of preschoolers and the importance of considering cultural impact on
assessment. Yisai Yang, Yunfan Jiang. Eyas Education Group

Singapore ECE educational policies and curricular design for teacher education.
Lily Wong. Advent Links-SAUC

CONTE

15:30 a 16:00

Receso / Break / Pause

16:00a17:30

10:30a 11:00

2 (ENG) - Coordina: Javier Alliaume Molfino

Who are children in education? Tensions between power, protection and
participation in the UK policy and practice. Catherine Carroll-Meehan.
University of Portsmouth

Social and Personal Understanding of Single Fatherhood. Dora Nemanié. OMEP
Croatia

From the perspective of education equity: The construction of preschool
inclusive education supporting system. Mei Wang, Xu Miaomiao. Xi'an Eighth
Kindergarten

Preschool Experience and Later School Achievement: A Longitudinal Study in
Rural China. Li Zhang. East China Normal University

Teen Mother Culture: Strategies to increase literacy in their young children.
Mary Duncan. Washburn University Education Department

RODA )

Receso / Break / Pause

CONTE

11:00 2 12:30

3A (SPA) - Coordina: Elba Domaccin Aros

Emociones politicas en maestros de la infancia. Jakeline Duarte Duarte.
Universidad de Antioquia

La pedagogia por proyectos: Una experiencia docente en el marco del Programa
Todos a Aprender. Carmen Jeanet Acevedo Parada, Maritza Pérez, Giovanny
Castafieda Rojas, Carolina Pérez Torres, Jenny Carolina Rojas Ledn, Francely
Molina Mora. Corporacion UNIMINUTO - Red de Lenguaje

CHOCOE
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3

Comprensidn del desarrollo del pensamiento critico en nifios y nifias de
transicion a través de la argumentacion con los nifios de transicion de una
institucion educativa rural. Teresita Maria Gallego Betancur, Olga Cecilia
Morales Davila. Universidad de Antioquia

Del cuerpo en accion a la grafomotricidad y al arte abstracto. Ximena Paola
Abdala Gutierrez. Escuela Cooperativa Vicman Nivel Inicial Uruguay

Ser o no ser bilingiie. Para nifios con necesidades especiales? Ruth Elisabeth
Fuentes Arends, Elena Tkachenko. Universidad Metropolitana de Oslo

3B (SPA) - Coordina: lliana Lo Priore
Del revés al encuentro. Infancias, familia y escuela. Tadiana Guadalupe
Escorcia Romero, Luz Myrian Fajardo Mufioz. Institucion Educativa Distrital
José Asuncion Silva
La identidad de las educadoras militares en México. Gabriela Navarrete
Gallegos. Ministerio de Defensa Nacional TRENZADO
11:00 2 12:30 |Estrategia “jAlto Ahi, Primero Yo y Digo No!”. Erika Liliana Antorbeza Ortegon.
Caja Colombiana de Subsidio Familiar Colsubsidio
La cdtedra de paz: Escenario para reconocer a los nifios y nifias como sujetos
activos en la construccion de su ser y su saber. Sandra Johana Albarracin Lara.
Secretaria de Educacion Bogota- Corporacion UNIMINUTO
Emancipacion de las subjetividades en las infancias y juventudes. lliana Lo
Priore. OMEP Venezuela.

12:30 2 14:00 | Receso / Break / Pause

VIERNES / FRIDAY / VENDREDI 26

4 (SPA) - Coordina: Cristina Tacchi
Liderazgo en educacion parvularia: Una experiencia de formacion para 1.000
directoras de Fundacion Integra. Selma Simonstein, Mario Uribe, Jahel
Ramirez, Carlos Gonzalez Rivas. Fundacion Integra. PUCV. Fundacidn Integra.
OMEP-Chile.
La institucidn educativa y la formacién ciudadana en un contexto de diversidad PRINCIPAL
cultural en el Ecuador actual. Elba Orfelia Domaccin Aros. OMEP Ecuador
Los campamentos de nifios y nifias de primera infancia como estrategia de
educacion en derechos humanos. Esther Chala, Patricia Alberti Sirtori. OMEP
Uruguay
La paz se construye en la familia y en el jardin Infantil. Mayra Gonzalez.
FUNDASIL- Comité OMEP de El Salvador

8:00a9:00

5 (SPA) - Coordina: Maria Aidé Davila y Olvera

Visibildad del nifio hospitalizado: derecho al aprendizaje. Milene Bartolomei
Silva, Ana Paula Melim, Ordalia Alves Almeida. UFMS

Habilidades sociales de nifios y nifias pertenecientes a niveles medios del jardin
infantil, via transferencia de fondos Bernarda Morin de la comuna de Limache,
Ciudad de Valparaiso-Chile. Claudia Cristina Concha Erices, Yennifer Charlotte BEJUCO
Mufioz Ponce. Universidad de Playa Ancha-Valparaiso-Chile

Programa Diversidad y ruta Cre@r: Procesos de Intervencién Basados en
Investigacion. Leidy Evelyn Diaz Posada. Universidad de La Sabana

Formacion de multiplicadores para una educacion inclusiva: Prdcticas y
tendencias en la implementacion del DUA desde la educacion superior. Sandra
Patricia Varela Londoiio, Leidy Evelyn Diaz Posada. Universidad de La Sabana

8:00a 9:00

8:00 a2 9:00 6 (ENG) - Coordina: Loredana Ayala CHOCOE

Narrative identity. Geir Aaserud. Oslo Metropolitan University
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Misconceptions of the "Educational Ambassador" Identity; Indigenous Voices in
Early Childhood Education International Partnerships. Jessica Essary. The
University of Mississippi

Masculinizing the early years work force; A look at the Jamaican experience.
Zoyah kinkead-Clark. The university of the West Indies

Children perspective of educational transitions. Adrijana Visnjic Jevtic, Ivana
Viskovic. University of Zagreb/OMEP Hrvatska, University of Split/OMEP
Hrvatska

8:00a 9:00

7 (ENG) - Coordina: Gabriela Etchebehere

Application of Multimedia Technology in Kindergarten Teaching. Xirun Jiang.
The First Nursery of Xi'an

Young Children’s Learning Modes in a Digital Sphere. Lena Lee. Miami
University

Digital technology in contemporary childhood. Edita Rogulj. Faculty of Teacher
Education University of Zagreb

Investigation of the Effects of Project Based Approach on Children's
Development. TuBge Akyol. Afyon Kocatepe University/Turkey Scientific
Research Projects Commission

TRENZADO

8:00 a 9:00

8 (ENG) - Coordina: Elizabeth De Freitas G.

What happened to you? Becoming informed about Adverse Childhood
Experiences in Early Childhood Education and Care (ECEC). Judith Butler. OMEP
Ireland / Cork Instiute of Technology Ireland

Transition - preparig children of roma national minority for going to school.
Eleonora Glavina. OMEP Croatia

System of Developing Culture Fusion Quality Based on the "Model of Positive
Power Cycle of ‘Feeling Good’ ". Meijuan Gu. Nantong University

Pinocchio at school: the use of puppet in early childhood education. Matteo
Corbucci. OMEP lItaly/ Sapienza, University of Rome

CONTE

9:00 a 9:30

Receso / Break / Pause

9:30a10:30

9 (SPA) - Coordina: Astrid Eliana Espinosa

Destrezas que promueven la cultura, declaradas en el curriculo de educacion
inicial y su aplicacion en el aula de clase. Cinthya Game Varas. OMEP
Ecuador/Universidad Catolica de Santiago de Guayaquil/Fundacién Ecuador

El vinculo pedagdgico en educacion inicial. Las demandas emocionales al rol,
estrés y burnout. Gabriela Etchebehere. Universidad de la Republica

¢Quiénes somos? ¢ Donde vamos? Diversidad y Lenguaje. El hombre explorando
el campo de la educacidn infantil. El Desarrollo profesional enfocado hacia
brindar una educacién de calidad. Ana Del Carmen Mardones Araya. Sydney,
Australia

La construccidn de la identidad profesional a través de la reflexion. Patricia
Troncoso, Claudia Ormefio Hofer. Universidad Santo Tomas, Universidad
Catolica de la Santisima Concepcion

PRINCIPAL

9:30a 10:30

10 (ENG) - Coordina: Vassiliki Pliogou

On theoretical frame of facilitating the activity of active participation for young
children to become aware of human equality. Motoaki Hagiwara. Gunma
University, Emeritus Professor

Children know. Ewa Lewandowska. The Maria Grzegorzewska University

Equality and early childhood education—the measures of spatial disparities in
Beijing, China. He Zhuolin, Jig ang Du. Beijing Normal University

BEJUCO




71°ASAMBLEA Y CONFERENCIA
MUNDIAL DE LA OMEP
IDENTIDADES Y CULTURAS EN DELAP NFANCIA

0D EDU

Children’s rights to freedom of expression and participation: from their
protection to their teaching in early childhood education. Vassiliki Pliogou,
Charilaos Zaragkas K. University of loannina, Metropolitan College of
Thessaloniki. OMEP Thessaloniki, Greece

9:30a10:30

11 (ENG) - Coordina: Shirley Ameigenda

Learning from and developing Sustainable Early Childhood Education and Care
in a Refugee Camp. Marit Heldal, Trond Loge Hagen. Queen Maud University
College

The Inspiration to the Construction of Family Education Support System in China
from Triple-P Positive Parenting Program. Su Xu. China Welfare Institute
Information and Research Center

Decolonising early childhood education in the Caribbean. Zoyah Kinkead-Clark.
The University of the West Indies

The School-Family Collaboration as a facilitator of Strengthening Children
Culture and Identity in Hellenic Preschool Education Contexts. Sofia Saiti, Tsiara
Efthymia, Vassi Christina. Univercity of loannina. OMEP Greece National
Committee

CHOCOE

9:30a10:30

12 (ENG) - Coordina: Odet Noa Comans

Curriculum-making in a diverse early years setting in England. Liz Chesworth.
University of Sheffield

The 2018 revised National Curriculum for Swedish preschools. Ingrid Engdahl.
OMEP Sweden

Crayons, collaboration and culture: The changing landscape of early care and
education in the UAE. Asia Foster. Zayed University

A Study on the Relationship between Preschool Children's Language
Development and Psychological Theory. Yueting Yang. The First Nursery of
Xi'an

TRENZADO

9:30a10:3

13 (SPA) - Coordina: M. Graciela Dupont Pérez

A participar se aprende. las voces de los nifios y las nifias en el centro de
educacion inicial. Patricia Alberti Sirtori, Dario De Ledn, Patricia Alberti. OMEP
URUGUAY

Promoviendo la Interculturalidad: Artistas latinoamericanos en edades iniciales.
Gilda Rios Bernal, Viviana Quintero Yevenes. Universidad de Playa Ancha

Puesta en valor de la identidad cultural montuvia a través de cuentos infantiles.
Tania Miladi Zambrano Loor, Lubis Carmita Zambrano Montes, Carlina Edith
Vélez Villavicencio. Universidad San Gregorio de Portoviejo

Huertos Urbanos: Resignificando el contacto de la primera infancia con la
Naturaleza. Carolina Henriquez, Pablo Espinoza, Paula Celis Pla, Andrés
Trabal, Rosario Gaymer, Ximena Palma, Victoria Gonzalez, Elena Gonzalez,
Gabriela Ojeda, Sandra Sanchez, Marina Grabivker and Gudrun Marholz.
Universidad de Valparaiso

CONTE

10:30a 11:00

Receso / Break / Pause

11:00a 12:30

14 (ENG) - Coordina: Mercedes Mayol Lassalle

Education for sustainability: A resource for practitioners and management.
Glynne Mackey. University of Canterbury

Intercultural Approach in a Swedish preschool. Emelie Stavholm. OMEP Sweden

Teaching bilingual children: first steps of reading and writing in early years.
Eleni Alifieraki. OMEP UK

CHOCOE
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Early childhood educators in Sweden and Western Australia making sense of
their pedagogical practices. Libby Lee-Hammond, Lise-Lotte Bjervas. Murdoch
University

A widespread children creativity festival « A little ambassador of the big world».
Larisa Shevchenko, Maria Gerasina. O M E P RUSSIA

15 (SPA) - Coordina: Jorge Ivan Correa

Fortalecimiento de la cultura a través del juego. Maria del Rosario Rivas Plata
Alvarez. OMEP Per(

Laberinto Familiar. Cristina Maria Miranda Matheus Lima, Rosenilda da Costa
Mahgalh3des. OMEP/BR/RJ

11:00a12:30 |Arte, la mejor amiga de quien pretende ensefiar. Diana Rocio Acosta Rivera. TRENZADO
Universidad Pedagdgica Nacional

Los Rincones o Areas de Aprendizaje como Ambientes de Experimentacion y
Creatividad. Gisela Solis de Brown. Ministerio de Educacidn

Lenguas para el didlogo: la importancia de las lenguas extranjeras en la edad
pre-escolar. Stefan August Schlaefli Fust. Universidad de Chipre

16 (ENG) - Coordina: Cinthya Game Varas
Using Mindfulness as a Teaching Strategy to Impact Children’s Behavior. Judith
Lynne McConnell-Farmer, Asia Foster. OMEP-USA
Historical Early Childhood Educators in the USA: Gina Barclay-McLaughlin and
11:00 a 12:30 Lula Sadler Craig, Women of Inspiration. Judith Lynne, McConnell-Farmer. CONTE
OMEP-USA
Mother's Authoritative Parenting Style and Children's Executive Function: The
Moderating. Fang Hu. China Welfare Nursery institution
The research on the present situation and Strategy of traditional Folk Games in
Kindergarten. Yanping Xue. The First Nursery of Xi'an

12:30 a 14:00 |Receso / Break / Pause

POSTERS / PRESENTATION PAR AFFICHES

VIERNES / FRIDAY / VENDREDI 26 / 8:00 a 12:30
Coordina: OMEP Panama

Des pratiques éducatives pour soutenir le développement langagier spontané d’enfants plurilingues en centre
de la petite enfance. Johanne April, Nancy Allen, Caroline Bouchard. Université du Québec en Outaouais

Les liens entre la qualité des interactions enseignante-enfants et le développement du raisonnement spatial
chez des enfants de la maternelle quatre ans temps plein en milieu défavorisé au Québec. Johanne April,
Charlaine St-Jean, Nathalie Bigras, Christelle Robert-Mazaye. Université du Québec en Outaouais

La lonchera de los preescolares. Yenifer Pérez, Diana Herrera. Licenciatura en Ed. Preescolar Universidad ISAE

La Educacion Emocional: Puente constructivo para la paz. Isabella Lopera Arango. Universidad de La Sabana

Necesidades educativas y de apoyo psicosocial de las familias con hijos e hijas con D.l Dora Minta Gutiérrez
Méndez, Valentina Tobdn Restrepo, Daniela Sepulveda Giraldo, Diana Maria Gonzalez Bedoya. Tecnolégico
de Antioquia Institucion Universitaria

Los padres de familia y el desarrollo del habla en nifios de maternal. Madelaine Fernandez, Claudia Wong.
Licenciatura en Educacion Preescolar, Universidad ISAE

Las educadoras de pdrvulos en México 1889- 1920. Historia de una identidad profesional. Elida Lucila Campos
Alba. OMEP Estado de México

Ser educador de la infancia - un desafio. Regina Maria Cabral Carvalho. OMEP/BR/RJ
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Percepciones del profesor de primera infancia sobre la diversidad e inclusion en los procesos de evaluacion
docente. Lucia Zapata Cardona, Walter F. Castro, Cindy Alejandra Martinez Castro. Universidad de
Antioquia

Sistematizacion y evaluacion del programa de Estimulacion Temprana del centro familiar y comunitario walter
K. Reitz de la iglesia Metodista. Maglene Hojara Rodriguez Singh. Centro Familiar Comunitario Walter K.
Reitz de la Iglesia Metodista de Panama.

La ensefianza de la Fisica como ciencia desde el Preescolar. Cirilo Emilio Kilié. Universidad ISAE

Uso de medios diddcticos para el desarrollo de habilidades y destrezas en nifios preescolares. Linda Hanono.
Midrasha Jorev.

Individualized Observation and Adjustment Based on Theme Environment— Take "Animal Cinema" Individual
Learning as an Example. Min Gu. China Welfare Institute Kindergarden

Kindergarten teachers’ conceptions and uses of play in their daily practice. Angeliki Vellopoulou, Effrosyni
Katsikonouri. Department of Educational Sciences and Early Childhood Education, University of Patras

Respect for Children’s Participation Right Through Picture Books. Sung-Hee Jun. Employer Supported Childcare
Assistant Center / Korea Workers' Compensation & Welfare Service

A ramp play led by 4-year-children: Learning experiences and Content Knowledge of young children through
play. Kyoryoung Kim, Eunhye Park, Sanseom Han. Ewha Womans University

Research on children's behavior during free play. Elissavet Kontou, Vassiliki Pliogou, Evangelia Svirou, loanna
Kontou-Founta, Vasileios Charalampidis. Ntekroli Preschool Education Center, Metropolitan College of
Thessaloniki, OMEP Thessaloniki, Greece

Game of emotions. Eleni Kontou-Founta. Hellenic College of Thessaloniki

Let's explore the world. Vasiliki Pavlogianni, Kontou Elissavet. NTEKROLI Private Kindergarten

Parents' views on gender toys. Vassiliki Pliogou, Evangelia Dimou,Kyriaki Karatzouni. Metropolitan College of
Thessaloniki. OMEP Thessaloniki, Greece

A Sense of Wonder: Promoting outdoor learning through nature journals. Lenore Wineberg. University of
Wisconsin Oshkosh

The Practice and Thinking of Preschool Fine Art Appreciation Activities in “Competence Period”. Shihui Xu.
China Welfare Kindergarten

Children's culture, play ... into time. Paraskevi Akritopoulou, Dimitra Oraiopoulou, Anastasia Kountouroudi.
Center Preschool Education "Nhpiakos Kipos"

Evaluation of the characteristics of the preschool children’s psychomotor development during free physical
activities in kindergarten. Charilaos Zaragkas, Vassiliki Pliogou. Department of Early Childhood Education /
University of loannina. Metropolitan College of Thessaloniki, OMEP Thessaloniki, Greece

The cultural heritage ... from yesterday to today. Anastasia Kountouroudi, Zoe Kokkinou, Paraskevi
Akritopoulou. Center Preschool Education "Nipiakos Kipos"

Sericulture could serve as a universal practice for environmental education. Osamu Fujii. Takatsukasa Hoikuen
Childcare Centre

“In the end, we all laugh, cry and give hugs” a multicultural educational action in Preschool Education.
Elissavet Kontou, Eleni Simeonidou. Ntekroli Center of Preschool Education

A Study on Project-oriented Social Activities to Leverage the Subjective Learning of Children- take“Fashion
Studio”community for example. Ying Xu. China Welfare Institute Kindergarden

Research Trends on Korean Early Childhood Peace Education through Keyword Network. Jieun Kim, Eunhye
Park. Ewha Womans University

Peace education for young children and early childhood teachers. Inspiring a peaceful mind using an effective
learning resource: The Kamishibai of a story of Hiroshima. Mie OBA. Fukuyama City University, Hiroshima

The perception of pre-service kindergarten teachers of the relationship between teaching irritation and
teaching efficacy. Leong Man Kei. Hong Kong Baptist University

Change of Pre-service Early Childhood Teachers' Perception through Early Childhood Curriculum Based on Play,
Nature, and Community. Minyoung Jang. Chungkang College of Cultural Industries

With technology as a guide ... we travel ahead in the future. Anastasia Kountouroudi, Lina Perivoli, Paraskevi
Akritopoulou. Center Of Preschool Education "Nhpiakos Kipos"

A Study on Fathering in Early Childhood: With a focus on double-income families. Soonhwan Kim. EWHA
Womans University

Multilingualism in Early Childhood. Naila Malik. University Centre Weston
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Promoting Intercultural Education: Cambodia and South Korea. Yu Jung Ro. Chadwick International

12:30 a 13:30 Receso / Break / Pause






