Sustainability is recognised as multi-dimensional
and comprises social-cultural, economic,
environmental and political dimensions.

This scale focuses on teaching and learning with
children from birth to 8 years.

Background

World OMEP has run a World project in Education
for sustainable development since 2009. The
original OMEP ESD rating scale was developed in
line with principles of best practices in early
childhood. It was developed in 2011-2014 within a
research project covering seven countries: Chile,
China, England, Kenya, Korea, Sweden and USA
(Siraj-Blatchford et al., 2016). This 3™ edition
broadens understanding of sustainable
development, contributes to a common professional
language in ECEC, and yields a qualitative rating of
each ECEC setting’s sustainability profile with
minimal paperwork.

Premises

One central premise of ECEC is that children are
competent and confident contributors to society.
Children are agents of change. By working
collaboratively, children and adults together can
develop exciting new sustainability projects and
practices. This premise is increasingly part of
curriculum content in many countries.

Another central feature of high-quality ECEC is the
holistic, integrated approach to curriculum. The
OMEP ESD Rating Scale focuses on crucial areas for
building cultures of sustainability: Active child
participation and the pillars of sustainability as
defined by UNESCO: healthy environments, viable
economies, and equitable, just societies.
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The ESD Rating Scale is primarily used for In-service
training for pre-service and in-service ECEC training.
It is also used as a research instrument to assess
quality of Education for Sustainability in Early
Childhood Education (ECEfS)

How to use the Scale

- Start by doing individual ratings to capture each
staff member’s perspective.

- Continue with team discussions and ratings

- Include the children and develop an action plan
and a timeline

- Implement sustainability-related projects and
actions

- Evaluation and a new round with the scale
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From low to high quality - Levels 1-7

There are indicators for levels 1, 3, 5, and 7, while
Levels 2, 4, and 6 represent an intermediate status.
1 — Inadequate for children’s education and care

3 — Minimum — indicates that children are given
information and develop certain knowledge

5 — Good — indicates that the children participate
and are active

7- Excellent — indicates that the preschool partakes
in inclusive and transformative processes for
sustainable change

Child participation and children’s agency increase
between levels 1-7. Also, the ECEC setting’s
collaborations grow locally and globally from 1-7.
There are rubrics for the process.

The OMEP ESD Rating Scale complements the
OMEP ESD Leadership Scale (2026) which focuses on
a Whole Setting Approach (WSA) that involves the
entire ECEC setting, and leadership roles at all levels
in the transformation towards sustainable ECEC
settings.

The OMEP ESD Scales are available at
www.omepworld.org
Contact: ESD@omepworld.org
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The socio-cultural dimension of sustainability

1 Inadequate

2 3 Minimum

4 5 Good

6 7 Excellent

A. Representations in books,

pictures, toys, etc.

In the play environments, children are
offered a limited range of books, images,
dolls, puzzles, role-playing games and
materials that challenge stereotypes or
describe cultural diversity.

Children are offered some books, images and
materials that exhibit representations that can
be interpreted on the basis of cultural/social
stereotypes.

Books, images, media and other materials are used
together with the children to draw attention, discuss and
reflect upon cultural and social stereotypes.

The ECEC setting education and teaching adopt a
critical approach in all education to counteract
prejudices and discriminating power structures.

B. Social and cultural diversi

ty

No reference is made in local documents
and plans to the value of social and
cultural diversity.

Multilingual children are not given an
opportunity to use their mother tongue in
the ECEC setting.

Policy documents highlight the value of
cultural diversity in the ECEC setting.
Multilingual children are given the
opportunity to use their mother tongue and
are confident that their first language has
value.

Curriculum policies and plans include different living
conditions and traditions that strengthen children's and
adults' ability to understand, empathise and feel solidarity
with other people's conditions and values. Children have
ample opportunities in play, group activities and
conversations to share their own ideas and experiences.

Children's different cultural experiences,
knowledge and ideas are starting point for the
ECEC setting education. The ECEC setting is a
social and cultural meeting place and educators
collaborate regularly with the local community to
promote understanding of the value of diversity.

C. Equality and equity

The UN Convention on the Rights of the
Child (UNCRC) is not evident in the
ECEC settings. Human rights are not
discussed. Efforts to counter
discrimination based on gender, gender
identity or expression, ethnicity, religion
or other beliefs, disability, sexual
orientation or age are limited.

Education about the UNCRC is offered to the
children. Human rights are discussed openly
and regularly in the ECEC setting.

Children participate in conversations about
social and cultural inequality and equity
concerns.

Children are encouraged to explore the UNCRC and
participate regularly in activities and conversations about
all people’s equal value and the best interests of the child-
principle. Children are encouraged to explore friendship,
social and cultural inequality and equity, as well as ethical
dilemmas and life issues. Children's own ideas are valued
by educators and are influential in education programmes.

Children are aware of their rights according to the
UNCRC, and these rights are practices in the
setting. Children and adults initiate and engage in
activities and projects on ethics and life issues
that promote social and cultural justice, equality
and equity, for all people, locally and globally,
thereby empowering and strengthening children's
action competence.

D. Collaboration with the surrounding community

Children in the ECEC setting have
limited understanding of or contact with
local surroundings, community and the
world outside the ECEC setting.

The ECEC setting pays attention to focal
surroundings, the local community and
addresses the world outside the ECEC
setting.

The ECEC setting invites families and the community to
participate in activities and children regularly engage with
the local environment, across generational boundaries and
with a future-oriented perspective.

The ECEC setting takes advantage of the
opportunity to explore and engage with the local
surroundings and community, to learn more about
the place to which they belong and local and
global sustainable traditions.

E. Wellbeings

The ECEC setting is not seeing care
(social, emotional, physical wellbeing) as
an aspect of education.

The education recognises that care, health
and movement are important for children’s
well-being. Children participate in some
physical activities and spend time in Nature.

Physical activity and a healthy lifestyle are natural parts of
children’s day, affecting physical and emotional health
and well-being. Children feel safe, cared for, and
supported in their daily rhythm. There are routines for
toilet training and hand washing.

The ECEC setting participates in actions for
children’s health and well-being as part of
sustainable development. The educators
communicate these priorities with parents for
further supporting children's wellbeing.

OMEDP is an international non-governmental child rights organisation founded in 1948, working for children from birth to age 8 with the purpose to promote best possible living conditions and quality
education for the children. OMEP represents more than 80 countries and has a consultant status at the UN and UNESCO. www.omepworld.org
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The economic dimension of sustainability

1 Inadequate

2 3 Minimum

4 5 Good

6 7 Excellent

F. Consumption

There is limited awareness in the
ECEC setting of responsible
consumption of water, electricity and

paper.

Children are encouraged to suggest ways in
which materials and resources such as water,
electricity, play material, and paper can be
conserved.

Children participate in whole setting action
for more sustainable use of materials and
resources such as water, electricity, play
material, and paper in the ECEC setting.
Broken things are mended and repair skills
valued.

Children and adults in the ECEC setting are active and
participate in projects, locally and globally, aimed at reducing
consumption and creating more sustainable consumption
patterns and lifestyles.

G. Budget issues and money

In the ECEC setting, children are
seldom involved in talking about
money, savings or the need for
economic sustainability.

Children are invited to participate in
conversations about purchases in the ECEC
setting. Materials for play related to economics
are offered in the education. Children are offered
activities and conversations about the value of
money and household budgeting.

Children are encouraged to regularly
participate in purchasing decisions. Choices
of play materials and food are discussed with
the children. Children participate in projects
related to being a responsible consumer.
about how economic issues can be related to
sustainability.

Children and adults initiate and support various innovative
projects focusing on economic sustainability, such as reuse,
second-hand shops, and swap days for clothing and materials in
collaboration with parents and local communities.
Consideration is given to needs, the possibility of reuse, ethical
production and consumption, as well as environmental impact
and social justice.

H. Waste sorting and recycling

There are few possibilities to sort waste
and recycle in the ECEC setting.

Children are invited to participate in reuse,
recycling, and waste-sorting activities in the
ECEC setting, and to produce boxes with signs,
and systems for reuse and recycling.

Children are encouraged to participate
regularly in various reuse and recycling
activities in the ECEC setting. The teachers
are open to children's ideas and to explore
their contribution to creative sustainability.

Children and adults support and participate in projects in the
local community aimed at conserving and redistributing
resources to reduce waste. Children actively problem solve
waste issues with teachers in collaborative decision-making
based on consumption patterns and impact on the environment.

I.  Co-use, sharing and redi

stribution

There are no opportunities for co-use
or to share and redistribute materials,
resources and know-how within the
ECEC setting.

Children are involved in discussions to
encourage co-use, borrowing, and to share and
redistribute materials, resources and know-how.

Children are encouraged and supported in
initiatives for co-use, borrowing, and sharing
materials, resources and know-how, within
and between the ECEC settings, and with
families, for example in libraries,
playgrounds and parks.

The ECEC setting education and policy are based on a
systematic idea of responsible consumption and production and
on the principle of co-use. Children and adults jointly explore
new forms of co-use and sharing, combatting throw-away
cultures, and redistributing materials and resources.

J.  Use of resources

Resources are taken for granted and are
not included in the curriculum.

The ECEC setting introduces projects about
different sources like electricity, wind, water,
and fossil fuels.

Children are exploring how to reduce
resources, €.g. by mapping ecological
footprints, and comparing different forms of
transport.

The ECEC setting arranges outings and encourages families to
reduce resources, e.g. to use bicycles, walking and public
transport, and responsible water usage. Participating in global
action, e.g. celebrating Earth Hour.
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The ecological/environmental dimension of sustainability

1 Inadequate

2 3 Minimum

4 5 Good

6 7 Excellent

K. About nature

Children in the ECEC setting have little
or no access to outdoors or to spend
time in and experience the nearby
environments, natural parks and
forests.

Children are offered materials and resources
related to animals, plants, nature and the
environment. Children can spend time outdoors
and have the possibility to visit different natural
spaces.

Children visit nearby local environments,
natural parks and forests in different seasons
and use materials and resources to explore
nature, animals and plants, and their changing
habitats and ecosystems.

Children participate in excursions in different seasons, as
well as in nature conservation of the environment, plants and
animals. The children construct knowledge of nature and
climate change and how people, nature and society affect
each other.

L. Protecting and restoring

Nature

The ECEC setting gives children few
opportunities to protect and care for the
ECEC setting play-ground and natural
environments and does not encourage
conversations and questions about
ecological sustainability.

The ECEC setting directs children's attention to
belonging to and the protection and care of the
ECEC setting playground and natural
environments, including trash picking.

Children are encouraged to develop a sense of
belonging to nature and identify
environmental issues as well as to propose
changes and act to protect and care for natural
environments in the local surroundings.

Children and adults plan and participate in projects, local and
global, that explore and address environmental issues and
climate change, as well as human interdependence with
nature, the environment and take on the identity as Planet
Stewards.

M. Planting and cycles in Nature

Children are not given opportunities to
learn about seeds and planting, the
weather, and different seasons.

The ECEC setting grows plants, and teachers
invite conversations about the weather and the
differences of the seasons.

Children have access to materials and
resources to regularly explore how seeds and
plants grow, start their own nursery, follow
the natural cycles of water, and the conditions
for plants and biodiversity.

Children and adults initiate or participate in local gardening
and revegetation projects for a sustainable natural
environment and biodiversity, demonstrating the important
role of ECEC settings play in promoting a sustainable
community.

N. Healthy environment

There is limited awareness in the
ECEC setting about creating a healthy
physical environment, e.g., with
organic cleaning products, reduced use
of plastics, and an understanding of
how the environment and human health
are linked.

The ECEC setting is working towards a healthy
physical environment for the children which
includes the right to clean water, fresh air and a
non-toxic environment.

The ECEC setting has started a clean-up of
toxins and chemicals in toys, equipment and the
environment.

Children are encouraged to explore questions
about a healthy physical environment and the
importance of clean water, fresh air, and
reducing chemicals/toxins.

The ECEC setting has been sanitized of toxins
and chemicals in toys, equipment and the
environment.

The ECEC setting children and adults participate in and
develop projects and collaborate with other the ECEC
settings locally and globally for a healthy environment in a
shared world.

0. Food habits

There is limited awareness in the
ECEC setting about linking food and
meals to sustainability.

Teachers and children talk about the origins of
food. The ECEC setting together with families
have initiated a review of menus and purchase
routines.

The ECEC setting encourages healthy and
nutritious food habits in line with sustainable
production and consumption. Leftovers are
recycled for composting, and one-use items
are sorted out.

Children and adults are invited to develop litter-free food
habits. Children are engaged in preparing food for snacks,
meals, and social gatherings with parents and for local
events.
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